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Abstract 

The purpose of this study was to examine the practices and challenges of guidance and counseling 

services in southwest Ethiopia secondary schools with the intention of understanding the state of 

secondary school guidance and counseling and forward improvement options to student service. The 

study employs a descriptive survey design that involves quantitative and qualitative research 

methods. The study participants were 392 students and 108 teachers who were selected from the 

secondary schools of southwest Ethiopia by systematic random sampling. Moreover, 8 counselors, 8 

principals, and 8 educational bureau officers were selected by a means of availability sampling.  The 

data for the study were collected by the administration of questionnaires and the use of oral 

interviews. The quantitative data were analyzed using the frequency of student visits to guidance 

and counseling office and mean perception score on practices of guidance and counseling. The 

qualitative data were analyzed using the thematic analysis method with a focus on the major 

challenges of guidance and counseling services in the sampled schools. The result of the study 

showed that the majority of secondary school students never visit guidance and counseling offices. 

The mean perception score of students and teachers towards the usefulness of the service was 

positive though the provision was either very much limited or most of the time unavailable. The 

services of guidance and counseling are also influenced by several challenges such as the lack of 

professionally trained counselors and the required facilities. The researchers conclude the 

implication of guidance and counseling service and the associated challenges to considerably 

influence secondary school student learning and personal wellbeing. 
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1- Introduction 

School guidance and counseling service prepare students to assume increasing responsibility for their decisions and 

grow in their ability to understand and accept the results of their choices. There are effective implementations of 

guidance and counseling in educational system of developed nations. The service of guidance and counseling at 

schools provide a good opportunity for students to cope with the demands of learning and personal development [1].  

When guidance and counseling services are not effective and face many challenges, students' adaptation becomes 

threatened leading to low academic performance, misbehaviour and dropout cases [2]. It is believed that when 

counselors have time, resources and the structure of a comprehensive program to work in, good things happen i.e. 

guidance and counseling interventions improve academic achievement, students take more demanding courses, 

develop and use career plans and learning and teaching institutions will have more positive climates [3]. In the words 

of Paolini (2019) [4] school counselors can utilize guidance and counseling techniques to enhance academic 

achievement and emotional wellness of all students, mitigate gun violence, use proactive strategies to combat bullying, 

as well as intervene on student substance abuse and its consequences on academic performance and student well-

being. 
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Currently, in the context of many African secondary schools, considerable progress has been made in setting up 

administrative structures for the provision of guidance and counseling services in educational institutions to enhance 

personal, educational and vocational development of the students [5]. Different researchers verify that school 

guidance and counseling officers play significant roles on students' aspirations, plans, enrolments, and financial aid 

knowledge. Guidance and Counseling is a process of helping students in making appropriate decisions and improving 

behavior. The purpose of guidance and counseling services is to impart specific skills and learning opportunities in a 

proactive and preventive manner which ensures that all students can achieve school success through academic, career, 

and personal/social development [6]. On the other hand, the effect of socioeconomic status on college enrolment of 

low-income students is largely explained by the lack of adequate counseling services [7]. By resolving physical, 

emotional, social and academic difficulties of the students and by helping them to understand their strengths and 

weaknesses; academic achievement can be improved and overall development can be enhanced [8]. When school 

counselors encourage acceptable behavior of the student and set workable plan to bring academic, social and 

emotional success not only supports the student-counselor relationship but also meets the goals of the comprehensive 

school guidance and counseling program [9]. 

Studies on the effects of school guidance and counseling have shown positive results on student's grades, reducing 

classroom disruptions, and enhancing teachers' abilities to manage classroom behavior effectively. High-quality 

school guidance and counseling services can also help to address students' mental health needs [10]. It is believed that 

when school counselors have time, resources, and furnished counseling room structure to work in; counseling 

intervention programs improve students' academic achievement [11]. In schools, students are constantly expected to 

do their best because of the belief that success in school is correlated with success in future life. With the world 

becoming more and more competitive, the quality of school performance has become a primary factor [12] is not only 

important to student but also to those around him/her [13]. The provision of guidance and counseling services by 

professionally trained counselors and/or other allied professionals is important undertaking. As Hregewoin and Yusuf 

(1998) [14] stated, adolescents in Ethiopian schools were suffering from withdrawal, dropout, economic and personal 

problems. This is partly due to the absence of professionally trained guidance and counseling personnel in the schools. 

Besides, lack of appropriate office and administration support, attitude of the society, school community and students 

to the services are other influential challenges. Similarly, as mentioned by Yirgalem (2013) [15] most school guidance 

and counselors reported to suffer from the shortage of private counseling room as well as most school principals and 

other officials wanted the Guidance and Counseling program to focus on education related issues like study skills, 

discipline and late coming. With the absence of clear roles and responsibilities, most visited guidance and counseling 

officers in the secondary schools were expected to serve as unit leaders. 

Concerning the challenges faced in the provision of the service; different points can be raised. For instance, Poi 

Kee Low (2009) [16] looked at the challenges of counseling services in a school setting in four dimensions namely 

internal, external, systems and personal challenges. According to Ifelunni (2005) [17] in secondary school setting 

there are problems related with non-professionalization of counselors, low counselor/student ratio and the lack of 

recognition from the school administrators toward guidance and counseling services. In the words of Adane (2015) 

[2], lack of commitment and creativity by professionals to promote the profession in the school is mentioned as one of 

the major challenges to the service. In line with this almost twenty years ago Yusuf (1998) [14] has asserted that in 

schools some guidance and counseling personnel preparation and motivation to render the service to the needy 

students. Moreover, Yirgalem (2013) [15] points out that most of the secondary schools in Ethiopia do not have a 

separate office room for guidance and counseling services. In addition, this study mentioned as there are no clear roles 

and responsibilities of the school counselor with respect to rendering the services. As a result of this, most of the 

guidance and counseling personnel at the schools are expected to serve unit leaders. As Rashid et al. (2011) [18] state 

the role and responsibility of the counselor in educational institutions is much complex as compared to other 

organizations since there are legal, professional and organizational issues involved in the counseling process. 

Additionally, Adane (2015) [2] stated that absence of proper manual and job description about the services of 

guidance and counseling in schools and vague procedure to evaluate professionals at the end of the semester and 

academic year are also among the major challenges to continue in hindering effective guidance and counseling 

services in secondary schools. 

Therefore, the current study intends to examine the practices and challenges of guidance and counseling services in 

south-West Ethiopia secondary schools more focusing on availabilities of guidance and counseling programs and 

professionals; roles and preparedness of school counselors, kinds of guidance and counseling service offered and their 

evaluation system; and the major challenges which are influencing the provision of guidance and counseling services 

for secondary school students. Thus, two important research questions were formulated to guide this study, namely (1) 

what are the practices of guidance and counseling in southwest Ethiopia secondary schools? And (2) what are the 

major challenges of guidance and counseling service in southwest Ethiopia secondary schools?  
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2- Research Methodology 

This study was conducted using descriptive research design that mixed up both quantitative and qualitative data 

collection and analysis. Eight secondary schools from southwest Ethiopia were identified as study places. A self-

reported questionnaire was used to collect data on the current practice and challenges of guidance and counseling 

service at the secondary schools. Students and teachers at the schools filled out the questionnaire that involves leading 

questions such as the practices of guidance and counseling program and availability of professional; roles, evaluation 

systems and challenge facing guidance and counseling services. The questionnaire was designed in such a way that 

respondents check their opinion in a five point scale, which ranges from strongly agree (5 point) to strongly disagree 

(1 point). 

Before the actual data collection for the study, the questionnaire was pilot tested on 30 students and 20 teachers of 

two secondary schools located in the same area. The schools in which the pilot test was conducted were excluded 

during the actual data collection time. The pilot test was helpful to check for the reliability of the questionnaire. 

Cronbach alpha coefficient was estimated to check the extent of internal consistency of the items in the questionnaire, 

and the result showed that reliability coefficient as 0.74 that is reasonably in the acceptable range. Moreover, the 

content validity of the questionnaire was reviewed by two counseling psychology lecturers of Jimma University as a 

result of which irrelevant items were discarded and some ambiguous items were modified. 

 In addition to experts' review and discussion, forward and backward translation of the questionnaire items was 

made to minimize meaning differences in the two local languages used during data collection (Afan Oromo & 

Amharic). Hence, first the English version was translated to local languages with the help of both language experts. 

Then after the local languages versions of the questionnaire items were translated to English language so that valid 

instruments used for the collection of the required data for the study. Furthermore, to obtain additional information on 

the practices  and the major challenges hindering the effective implementation of guidance  and counseling services, 

interviews were conducted to collect  data from key  informants because they encourage exploration of the issues and 

allow pursuing information related to the practice and challenges of guidance and counseling services.  Interviews 

were held only with the higher officials of the zonal/weredas educational bureau, guidance and counselors, and school 

principals. Following the completion of data collection, the coding was done for the completed questionnaire. Data 

analysis was made in line with answering the research questions raised. The data obtained from questionnaire was 

analyzed quantitatively using SPSS version 20 to report descriptive statistics such as frequency of student visit to 

counselor, percentage, mean scores and standard deviations. The qualitative data collected by interviews was also 

analyzed by thematic analysis approach. Qualitative data analysis was done for data collected from counselors, school 

principals and zonal/weredas educational bureau experts using the oral interview method.    

3- Results of the Study 

As outlined earlier in the abstract section, the main aim of this study was to examine the practices and the main 

challenges facing guidance and counseling services in southwest Ethiopia secondary schools.  In this section data 

generated by questionnaire and interviews were presented in line with the research questions of the study. 

Table 1. Students as study participants (number of schools =8). 

  Frequency Percentage 

Gender 

Male 240 61.2 

Female 152 38.8 

Total 392 100.0 

Age 

13-15 48 12.2 

16-18 277 70.7 

19 and above 67 17.1 

Total 392 100.0 

Grade 

Grade 9 149 38.0 

Grade10 46 11.7 

Grade 11 123 31.4 

Grade 12 74 18.9 

Total 392 100.0 

The above table1 shows the distribution of student’s participants in gender, age, counseling usage and frequency of 

visit to the school counseling center. As shown in the above table, there were 240 (61.2%) male and 152 (38.8%) 
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female participants. The majority of the secondary school student participants were aged between 16 and 18 years old. 

Therefore, as the above table shows it most participants were students who belong to the adolescent age group.  

Among total students participated in the study 149 (38%) were in grade nine, 46 (11.7%) grade ten, 123 (31.4%) grade 

eleven 74 (18.9%) grade twelve respectively.  

Table 2. Students visit frequency to guidance and counseling office. 

  Frequency Percentage 

Visited G & C office 
Not visited G &office 

Seek 155 39.5 

Not seek 237 60.5 

Total 392 100.0 

Number of visits to G & C office 

in a year 

None 149 38.0 

One time 150 38.3 

Two times 92 23.5 

Three times 67 17.1 

Four times 36 9.2 

Five and more times 20 5.1 

Total 392 100.0 

As Table 2 above depicts participant students of the study were also seen in terms of their usage of guidance and 

counseling services. The majority of the students who participated in the study, 237 (60.5%), reported never seeking 

the school guidance and counseling services whereas 155 (39.5%) of them were seeking guidance and counseling 

services.  This implies that majority of students were not seeking guidance and counseling services. This may result 

from the lack of awareness to the benefits of guidance and counseling services or non-existence of the services in their 

schools. On the other hand, among the students who ever visited the school guidance and counseling center, the 

majority, 150 (38.3%) visited the center only one time, 92 (23.5%) twice and only 20 (5.1%) had visited counseling 

center more than five times. From the students who visited the school guidance and counseling center, the majority 

were those who visited the center only one time. This shows that guidance and counseling practice in the schools is 

limited when seen from the number of students who have visited the centers. 

Table 3. Teachers as study participants (number of schools =8). 

  Frequency Percent 

Gender 

Male 76 70. 4 

Female 32 29.6 

Total 108 100.0 

Age 

20-25 21 19.4 

26-29 29 26.9 

30-33 38 35.2 

34-37 10 9.3 

38-41 5 4.6 

42 and above 5 4.6 

Total 108 100.0 

Educational level 

Diploma 4 3.7 

First degree 88 81.5 

Master’s degree 15 13.9 

Other 1 .9 

Total 108 100.0 

Subject specialty of the teacher 

Language 17 15.7 

Sciences 58 53.7 

Social 32 29.6 

Others 1 .9 

Total 108 100.0 
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Table 3 above shows the data on teacher respondents in the study. The total number of teachers who have 

participated in the study was 108, of which 76 (70.4%) of them were males while the remaining 32 (29.6%) were 

females. The majority of teachers involved in the study, 29 (35%) were between the age range of 30-33, while few 

5(4.6%) teachers were above the age of 42.  Regarding to education level of teachers, majority of them 88(81.5%) 

were trained at first degree level, 15 (13.9%) were master degree holders while 4 (3.7%) were diploma holders. 

Among the total teacher participants 58(53.7%) specialized in the natural science fields, and 32 (29.6%) of them 

educational preparation was in the social science fields while 17 (15.7%) of them had their trainings in the various 

language studies including English as a foreign language fields. 

Table 4. Practices of guidance and counseling services. 

S/N Guidance &Counseling  services 
Students Teachers 

N Mean Std N Mean Std 

1 G&C is being given on personal problems of students 392 2.22 1.39 108 2.61 1.22 

2 G&C being given based on need assessment 392 2.23 1.37 108 2.24 1.12 

3 G&C  is being given on complex problems of students 392 2.46 1.53 108 2.77 1.34 

4 G&C  is being given for student empowerment and decision making 392 2.18 1.28 108 2.05 1.10 

5 Whether teachers are getting training on guidance and counseling 392 2.23 1.32 108 1.93 0.91 

6 G&C is given for students on future career 392 2.26 1.40 108 1.98 1.40 

7 Whether guidance is given on personal health, HIV/AIDS and family g 392 2.27 1.43 108 2.16 1.01 

8 G&C  influenced to bring change on the students and the school 392 2.29 1.35 108 2.77 1.41 

 Average  2.27 1.38  2.31 1.19 

Table 4 above shows practice of guidance and counseling mean perception scores of students and teachers in their 

schools. The mean scores show that the perception of the students and teachers towards the eight key practices of 

guidance and counseling was found to be low, which means the students average response to the key practices of 

guidance and counseling services at the schools was 2.27 with a standard deviation of 1.38. In the same way, the 

teachers’ average perception to the key practices remains to be 2.31 with a standard deviation of 1.19. These results in 

general approximate a response of disagreement (= 2 points) than either agree (= 4 points) and strongly agree (= 5 

points), which means that in the eight schools sampled, almost all students (n =392) and teachers (n=108) witnessed 

the non-availability of the eight key practices with respect to school guidance and counseling services. Further 

examination of the data in the table reveals that the practice of arranging guidance and counseling service for students’ 

personal problems received a mean of 2.22 by student respondents and mean of 2.61 by teacher respondents. 

Regarding whether guidance and counseling services working based on need assessment the mean scores of both 

students and teachers reveled below average. This was observed in the students mean score of 2.23 while the mean 

score of teacher respondents was 2.24. These average scores imply that the services of guidance and counseling at the 

sampled secondary schools were not based on needs assessment.   

The mean score of students and teachers toward guidance and counseling services aimed at student empowerment 

and decision making was also less than average. The mean score of students was (M= 2.18) with standard division 

(SD=1.28) and the mean score of teachers was (M=2.05) with standard division (SD=1.10). On the other hand, the 

mean score of students toward guidance and counseling services given on students future career has received a mean 

score of (M=2.26) with standard division (SD=1.40) and mean score of teachers was (M= 1.98) with standard division 

(SD=1.40). These results revealed that most of guidance and counseling centers in the study area were not actively 

working on student’s empowerments and decision making as well as on career developments. Concerning whether 

secondary school guidance and counseling working on the issues of HIV/AIDs and other related issues students mean 

score was  (M=2.27) with standard division (SD=1.43) and the teachers  mean score was (M=2.16) with standard 

division (SD=1.01). This implies that guidance and counseling in the study area also not effectively working on cases 

of HIV/AIDS and related issues. Also for the questions whether guidance and counseling services in the study area 

influence students to bring change, the mean score of students was (M= 2.29) with standard division of (SD=1.35) and 

the mean  score of teachers was (M= 2.77) with standard division (SD=1.41). From these results it can be concluded 

that the school guidance and counseling was not effectively functioning and not influencing students to bring changes 

on their academic success and behavior adjustment.  
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Table 5. Challenges of guidance and counseling services. 

S/N Challenges of Guidance & counseling 
Students Teachers 

N Mean Std N Mean Std 

1 Lack of good place and equipment 392 3.50 1.37 108 3.77 1.44 

2 Lack of qualified counselor 392 3.21 1.41 108 3.47 0.54 

3 Limitation of place for group counseling 392 3.18 1.33 108 3.33 1.39 

4 Absent o clear direction from MOE 392 3.43 1.34 108 3.76 1.32 

5 students lack interest 392 3.32 1.38 108 3.32 1.44 

6 trust on part of teachers 392 3.26 1.35 108 1.91 0.94 

7 trust on part of principals 392 3.16 1.30 108 2.10 1.17 

8 Lack of good place and equipment 392 3.50 1.37 108 3.77 1.44 

9 students say that consoling is useless 392 2.86 1.27 108 2.79 1.42 

 Total  3.27 1.35  3.06 1.23 

As table 5 above showed there seems a presence of agreement by both student and teacher respondents towards the 

non-existent of a separate office for the provision of guidance and counseling services at the secondary schools. This 

can be depicted from the average mean score of students, (M=3.50) and that of teachers, (M= 3.77) respectively. 

Moreover, the average responses from the study participants towards the listed impediments of guidance and 

counseling services at the schools were found to be more than average agreement. That means, the schools are indeed 

suffering from the lack of counseling office, professionally trained counselors, students’ lack of interest in the 

services, absence of clear direction on the provision of guidance and counseling services, and limitation of space to 

conduct group counseling, and lack of direction and standard manuals for the practice.  

The interview conducted with school principals and school counselors also supported the above mentioned 

challenges such as lack of separate guidance and counseling room with necessary equipment, lack of cooperation from 

teachers and lack of clear rule and supervision mechanisms from the Ministry of education in general and absence of 

guideline and support from zonal and wereda educational departments, and the school community. Moreover, it is well 

understood that office of guidance and counseling is resource demanding. In the present study many of the secondary 

schools were challenged because of lack of resources that the office demands including enough number of human 

resources that address the number of students, best equipped office for service, entertainments for psychological relief, 

computer and internet service, reading books, manuals and others necessary office materials for the effective 

implementation of guidance and counseling. The qualitative study also revealed that the offices of guidance and 

counseling in the schools have very few materials that can help for the effective implementation of guidance and 

counseling. Almost all of the offices in the sampled schools do not have reference books for counselors, internet 

service, and different reading materials.  

The job descriptions for secondary school guidance and counseling officers was non-existent as the interviews 

conducted with school counselors and principals revealed. As learnt from the interviews, job standards and 

performance appraisal criteria for the counselor are not found in the schools. Moreover, the interview results revealed 

the absence of manuals and other related materials on how to conduct guidance and counseling in schools and the 

strategies to be used in improving the professional growth of guidance and counseling officers. 

5- Discussion 

The main purpose of this study was to examine the practices and challenges of guidance and counseling services in 

southwest Ethiopia secondary schools. Thus, the study was guided by two main research questions, namely (1) what 

are the practices of guidance and counseling services in south west Ethiopia secondary schools? And (2) what are the 

major challenges of guidance and counseling service in southwest Ethiopia secondary schools?  

Based on the result of the study, the mean scores of teacher and student respondents towards the practices of 

guidance and counseling services was found to be near to disagreement, which means that the eight key practices of 

guidance and counseling service indicated in the questionnaire were not practiced well in the participated schools. 

More specifically, guidance and counseling programs did not operate based on need assessment and the provision of 

the services on personal problems, encouraging empowerment and decision making, future career plans, on personal 

health, HIV/AIDS and family guidance and to bring change in student behavior was minimum and not to the expected 

level. This result is similar with the study findings by Yirgalem (2013) [15] that reported poor practices of guidance 

and counseling services in the secondary schools of East Harerg zone in Oromia. Oye et al. (2012) [19] mentioned the 

essence of incorporating guidance and counseling into the school system was to eliminate overwhelming ignorance of 

many young people on their choices of career prospects and personality maladjustment. Similarly, Lazarus and 
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Lazarus and Ihuoma (2011) [20]) reveled that schools counselors assist learners in guiding decision-making and 

opportunities for students future career plans. According to Gysbers et al. (2011) [21] comprehensive guidance and 

counseling program addresses the needs of students by facilitating for their academic success, career development, and 

personal/social development, helping create positive and safe learning climates in schools, as well as helping students 

feel connected to school and to at least one caring adult. Mwangi and Otanga’s (2015) [22] finding also indicate that 

majority of young persons to have a positive perception about guidance and counseling services in school 

enviropments. This may be attributed to the students’ evaluation  and  appreciation  of  the  guidance  and  counseling  

services  offered  in  their institution  and  the  ability  of  the  counselors  to  discharge  these  services. Momanyi 

(2015) [23] assert that positive perception of students about guidance and counseling service is a result of access to 

information about the program and the positive meaning they attach. Ndhlovu (2015) [24] postulated that counselors 

may provide guidance and counseling services in three broad ways: through the directive, nondirective and eclectic 

methods. 

With respect to the main challenges of guidance and counseling services at the secondary schools, both the student 

and teacher respondents almost agreed on the presence of all the mentioned challenges in the study to be potential 

barriers of the services. The challenges recognized by the respondents were found to be the lack of separate counseling 

office and necessary equipment, absence of professionally trained guidance and counseling personnel, clear rules and 

guidelines and the lack of support from stakeholders. Similarly interview held with the school principals and 

counselors also showed the same ideas with the mentioned challenges to be present in the secondary schools. The 

study by Yirgalem (2013) [15] in the eastern Hararghe zone of Oromia also revealed similar results, in that most 

school guidance and counseling officers did not have private counseling rooms. In a similar study conducted by 

Kelkay (2019) [25] among Gonder town secondary school students (Ethiopia) the major challenges to the services of 

school guidance and counseling were found to be the lack of constant support from school administrators and other 

teachers, shortage of required facilities, teaching overload of counselors, unavailability of professionally trained 

guidance and counseling officers in the schools, lack of training for the service providers, poor awareness on the 

benefits of guidance and counseling service from educational personnel and authorities including students unwilling to 

discuss their adjustment problems. Surprisingly, almost more than twenty years ago Yusuf [14] also mentioned the 

lack of appropriate office and stakeholders support; attitude of the society; school community and students 

misunderstanding to the services of guidance and counseling as the major challenges to practices of guidance and 

counseling in the secondary schools of Ethiopia. As Egbo’s (2015) [26] study (2015) reveal it, school guidance and 

counseling officers perceive negative attitude of the public and uncooperative attitude of principals and teachers as the 

major challenges to counseling service at secondary schools of Nigeria.  Mushaandja et al. (2013) [27] noted that 

school counselors were not given adequate support by the school administrators and teachers. They attributed this to 

the lack of sufficient information in counseling on the part of the counselor and school administrators. A study by 

Nyamwange et al. [28] also revealed that support given to counselors by their school administrators and department of 

education at the various levels is very minimal, as a result of which the service of guidance and counseling at 

secondary schools is often jeopardized. This state of affairs is unfortunate because it is hard for guidance and 

counseling officers to render the required services without support of the school administration and other responsible 

personnel in the education system.  

Furthermore, the absence of written job description of guidance and counseling officers, documents stating the 

roles and responsibilities of school counselors and the lack of performance evaluation found to be big challenges to the 

effective practice of school guidance and counseling. This finding is similar with Adane (2015) [2] finding on the 

absence of proper manual and job description on the e services of guidance and counseling in schools and also the 

vagueness of the procedures to evaluate the counseling professionals at the end of the semester and year as big 

challenges to the effective practice of school guidance and counseling. Also absent of professional supervision is 

affecting guidance and counseling I the study areas. Professional conferences also provide school counselors with 

professional development opportunities that may be more accessible and efficient than taking a graduate course in 

supervision. Professional conferences may even be more likely to provide school counselors with supervision training 

sessions that are geared more towards the school setting [1]. 

6- Conclusion 

In the case of southwest Ethiopia, among selected 18 secondary schools only 8 of the secondary schools have 

guidance and counseling centers. This may be indication to the underestimation of school guidance and counseling 

and its benefits in the context of the study that is in contrast to the present attention it received in many school 

systems. Among secondary schools having guidance and counseling center, only four secondary schools have 

professionally trained personnel while in the remaining four schools guidance and counseling officers were from 

different fields of study. This implies that most of the secondary schools which are located in southwest of Ethiopia a 

were not providing effective guidance and counseling services for students due to lack of centers and nonexistence of 

professional counselors, while several universities in the nation are preparing psychology graduates who can be 
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deployed to the secondary schools to provide proper services in guidance and counseling.   

While most of the secondary schools guidance and counseling officers were non-professionals; they are not 

actively working due to non-professionalism and lack of the proper knowledge, skills, supports and training that make 

their practice effective. Thus non-professionalism and lack of training for guidance and counseling personnel leads to 

the limited practices southwest Ethiopia secondary schools.  

Though students and teachers responses towards the activities of guidance and counseling services are positive, the 

provisions of the services in those schools were highly limited or unavailable. The mean scores of students and 

teachers on types of guidance and counseling services were too small. The provision of guidance and counseling 

services on personal problems, encouraging empowerment and decision making, future career plans, on personal 

health, HIV/AIDS and family guidance and to bring behavioural change on the students and the school were 

insignificant. Thus, the students in those schools were in a disadvantage as they were not benefiting the services of 

guidance and counseling for both personal and academic related problems they encounter.  

The mean scores of students and teachers towards of challenges and limitations of guidance and counseling 

services were high values. This implies that most of the counseling centers in southwest Ethiopia secondary schools 

were challenged by the lack of separate office and the necessary equipment, professionally trained personnel, clear 

rules and guide, and lack of support from stalk holders.  

 Job description manuals for guidance and counseling personnel were also non-existent in the sampled secondary 

schools. As a result of which the personnel were not able to accomplish their duties properly. Perhaps, the personnel 

are also discouraged as they have no job performance evaluation results on semester and yearly bases. In addition, the 

arrangement of separate counseling office, presence of job description and service manual, and other required schemes 

including job performance appraisal of the guidance and counseling personnel may bring improvements in the services 

of student counseling at schools. In the present study, the researchers have found out that guidance and counseling 

service provision in the study context was insignificant due to most of the secondary schools lack professional 

counselors and counseling centers, necessary equipment, clear rules and regulation. Most of the school guidance and 

counseling services are run by non-professionals who never received the required training in the profession. Thus, 

giving attention to the preparation of professional counselors and upgrading the knowledge and skills of those already 

providing the service is believed to be salient to improve the situation of guidance and counseling in secondary 

schools. 
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