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Abstract 

Children with learning difficulties often face challenges in social skills, hindering their ability to 

adjust and interact within society. The present study was designed to evaluate the effectiveness of a 
training program designed to enhance the social skills of individuals with disabilities. The quasi-

experimental study involved 20 primary school students with learning difficulties exhibiting deficits 

in social skills in the United Arab Emirates. To evaluate the level of social skills of the sample 
children, a social skills assessment scale was employed, which was developed by the researchers. 

The assessment scale consisted of 24 statements that were organized into three dimensions based on 

previous research and theoretical frameworks. The results of the present study showed that the 
training program significantly and positively impacted the social skills of these children. There were 

statistically significant disparities between the mean ranks of the experimental group and the control 

group's scores on the social skills assessment scale after program completion. In conclusion, the 
study recommends integrating the developed training and similar programs into the public and 

private education curricula, including both government and private schools, to improve the social 

communication abilities of children with learning difficulties. 
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1- Introduction 

Social Skills (SS) refer to a set of behaviors that enable individuals to effectively and smoothly interact with others 

in diverse social situations [1]. These skills are essential for regulating emotions, forming connections, and achieving 

academic success through interpersonal interaction, communicating appropriately, and responding to social cues [2]. 

The United Nations report on the Global Social Situation emphasizes the importance of social inclusion, which involves 

providing opportunities, resources, a voice, and respect for the rights of individuals with disabilities, including those 

with learning difficulties [3]. However, more than one billion people worldwide with disabilities face challenges such 

as poverty, negative attitudes, and social isolation [4]. Unfortunately, discrimination and stigma toward disabled 

individuals can lead to violence, exploitation, abuse, and marginalization. Discrimination against individuals with 

disabilities refers to any limitations or disparities that prevent them from exercising their legal entitlements in various 

domains, such as political, economic, social, cultural, civil, and other areas of life. Therefore, stigmatizing beliefs and 

prejudices against people with impairments can hinder their participation in society.  

Learning difficulties, a cognitive-neurological disorder, significantly impact an individual's ability to learn [5]. This 

term refers to certain disabilities in information processing that affect learning processes, ultimately influencing an 

individual's ability to adapt to daily life [6]. Unfortunately, individuals with disabilities often experience social and 

political exclusion, which is a violation of their basic rights [7]. Stigmatizing attitudes and behaviors towards people 
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with disabilities contribute to this exclusion, along with inaccessible environments, systems, and institutional barriers 

[8]. Children with learning difficulties often experience problems with SS, including interpreting social cues, initiating 

conversations, and regulating emotions [9]. These also worsen academic difficulties [10]. Additionally, learning 

difficulties can significantly impede academic progress, leading to challenges in acquiring essential reading, writing, and 

math skills, resulting in low confidence, frustration, and stress. Consequently, these difficulties can hinder SS 

development, making it challenging for children to engage with peers, form friendships, and participate in social 

activities [11]. As a result, children with learning difficulties may face long-term consequences such as social isolation 

and reduced social participation [12], leading to social segregation and feeling excluded from their social circle. For 

instance, they may struggle with comprehending social cues or regulating their emotions, leading to misunderstandings 

or conflicts with peers. Moreover, academic challenges can significantly affect social interactions, causing children with 

learning difficulties to feel excluded or marginalized by their peers [7]. Therefore, developing effective interventions to 

enhance children's SS is crucial. 

It is crucial to provide individualized interventions to cater to the specific SS needs of children with learning 

disabilities since each child may require different levels of support [8]. Some children may benefit from more structured 

and intensive interventions, while others may require ongoing monitoring and assistance. Parents, teachers, and other 

professionals also play a vital role in facilitating the SS development of children with learning disabilities since learning 

disabilities can be complex and multifaceted, requiring a range of interventions and adaptations for effective treatment 

[13]. Tailored interventions are necessary to meet the unique needs of each child with learning disabilities, such as 

targeted reading instruction for a child with dyslexia or behavior modification strategies and medication for a child with 

attention deficit hyperactivity disorder (ADHD). In addition to such interventions, promoting the overall well-being of 

children with learning disabilities may require additional support, such as counseling or SS training [14]. Previous studies 

demonstrated that interventions can effectively improve the SS, community involvement, and relationships of individuals 

with learning disabilities [15–17]. SS training programs are those that aim to teach and improve children’s appropriate, 

adaptive social behaviors [18]. It is, therefore, necessary to develop social inclusion skills through social and 

communication training, increase participation in sports and the arts, and foster supportive relationships, such as social 

support and violence prevention [16, 17, 19]. 

According to Diaz-Garolera et al. [20], strengthening children's SS competencies can enhance their social networks. 

To address this issue, the researchers developed and evaluated the Friendship & Social Skills Programme (FSSP), a 12-

session training program, with the participation of 10 young adults with learning difficulties. The curriculum focused on 

developing abilities such as initiating conversations, managing interpersonal relationships, and forming friendships. The 

study revealed that participants improved their willingness to make friends and acquired essential social interaction 

skills, which may lead to lasting friendships. The FSSP is a valuable resource that addresses the need for research on the 

social inclusion of people with learning disabilities and can be adapted to various settings. A study on the academic 

performance of children with and without learning problems was carried out by Ejaz et al. [19]. According to their 

findings, collaborative team teaching (CTT) is a useful instructional strategy for primary kids who need extensive 

support. Parents should strive to create a friendly environment for their children and foster positive relationships. It is 

also essential to develop a curriculum that is effective in an inclusive setting to ensure their academic success. In another 

study, Babzadeh et al. [5] aimed to investigate the impact of self-compassion training on the SS, social self-efficacy, and 

social adjustment of students with learning difficulties. Their results indicated that the students who received self-

compassion training demonstrated improvements in these areas. Based on the findings, the study suggests that teachers 

should integrate self-compassion training into the curricula of students with learning impairments.  

Similarly, Hunt et al. [16] conducted a study to investigate the impact of interventions aimed at improving livelihood 

outcomes for individuals with disabilities in low- and middle-income countries (LMICs). The study analyzes a range of 

outcomes, including access to formal and informal employment, skill development in the workplace, labor market 

accessibility, work-related income and earnings, and access to social protection programs and financial services. The 

findings of the study suggest that the implementation of various programmatic approaches has the potential to enhance 

the livelihood outcomes of people with disabilities in LMICs. In a systematic review, Saran et al. [17] assessed the 

efficacy of treatments intended to enhance social inclusion outcomes for people with disabilities residing in LMICs. The 

review encompassed 37 quasi-experimental studies, comprising 16 from South Asia, 9 each from East Asia, the Pacific, 

the Middle East, and North Africa. The findings of the review indicate that a diverse range of interventions can 

significantly improve the social inclusion of individuals with impairments. For instance, interventions such as social and 

communication training and personal support have been effective in enhancing the SS and conduct of people with 

disabilities. 

The present study aimed to evaluate the effectiveness of a training program designed specifically to improve the SS 

of children with learning disabilities. The previous studies conducted in Arab and Western countries are aligned with the 

current study regarding its objectives, findings, and the amount to which it drew on earlier research. Additionally, the 

unique elements of the current study were found in comparison to previous research. This study evaluated the 

effectiveness of a SSs training program for students with LDs in UAE Elementary Schools. The study utilized a quasi-
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experimental design similar to that of earlier research. The researchers drew from prior research to create the research 

topic and establish research questions, design the study instrument, choose the sample, identify key components of the 

theoretical framework, and pick statistical analysis methods for data evaluation. 

1-1- Learning Difficulties in the UAE 

The UAE is one of the first nations to give special education much attention. The federal legislation 29/2006 was 

created to promote the rights of persons with special educational needs as part of the UAE’s commitment to inclusive 

education in schools. According to UAE legislation, students with disabilities cannot face barriers to admission or 

attendance at educational institutions, whether public or private. Additionally, the Ministry of Education adheres to the 

national and international educational inclusion standards, which allow children with disabilities to learn alongside their 

classmates in regular classes while receiving the appropriate support and in a setting tailored to their unique educational 

requirements [21]. 

Such commitment to people with disabilities is treated very respectfully in the UAE, where tradition and culture serve 

as the cornerstones of social responsibility among all parts of society [22]. Because of this, meeting these people’s needs 

is not only the responsibility of their families; the whole Emirati community is dedicated to doing so [23]. 

In addition, the critical factor in the UAE is the lack of intervention tools to improve the SSs of people with learning 

difficulties [24]. For this, the UAE has supported the establishment of several training and rehabilitation facilities 

nationwide and has undertaken numerous initiatives to include kids with special needs in regular classroom settings [25]. 

Additionally, all institutions, whether public or private, must provide and guarantee equitable access to all students, 

according to the UAE Disability Law. Adopting this legislation and reforms makes it easier for children with disabilities 

to register in regular classrooms. Most of the schools in the UAE now accept kids with special needs and allow them to 

study alongside regular pupils [26]. 

1-2- Social Skills 

SS are a collection of actions that allow individuals to effectively and harmoniously interact with others in different 

social situations. Different definitions of SS exist, with each emphasizing different aspects of this intricate concept. The 

American Speech-Language-Hearing Association (ASHA) defines SS as the ability to effectively use language and 

communicate socially in a variety of social situations [27]. SS includes the ability to initiate and maintain interactions 

with others, communicate effectively, and respond appropriately to social cues [2, 28]. Individualized interventions are 

crucial for addressing the SS needs of children with learning difficulties, as each child may require a different level of 

intervention. Some children may need more structured and intensive interventions, while others may benefit from regular 

monitoring and support. Moreover, parents, teachers, and other professionals have a significant role to play in facilitating 

the development of SS in children with learning difficulties. 

Avoid expectations and needs for social connection and communication are inherent in school life. However, social 

issues such as starting and participating in conversations and adhering to social norms in a variety of spheres of life, 

including school life, characterize or are linked to the majority of students with disabilities, particularly Autism Spectrum 

Disorders (ASD), and a lesser extent, ADHD [29, 30]. Because of this, people with these disorders have less opportunity 

to develop their SSs and run a higher risk of being socially isolated and withdrawing [31]. SSs are often linked to the 

number and caliber of friendships [32], which are linked to happiness and life quality [33]. Peer likeability is positively 

correlated with motivation, contentment, interest in school, and academic success in a social setting [34, 35]. Peer social 

contact is an important part of everyday life at school, especially for adolescents [36]. 

Children with disabilities are now more widely recognized, and society, including regular classrooms, is responsible 

for understanding and supporting those identified children [37]. As a result, several high- and middle-income nations 

have made inclusive education a requirement for enrollment in their normal school systems [38, 39]. Students with 

impairments may benefit from regular educational settings if they are given the proper help in the learning environment 

[40, 41]. 

Students with learning difficulties may benefit from studying alongside their neuro-typical classmates in an inclusive 

setting, which provides a flexible learning environment [42, 43]. Naturalistic surroundings are the most suitable setting 

for therapies, according to the recent Lancet Commission report on future care and clinical research in autism [43]. It 

also showed that children with learning difficulties received less attention than other disabilities explored in studies. 

Therefore, intervention research in educational settings with early development populations offers a wonderful chance 

to address the current gaps in the literature and boost capacity-building for people with learning difficulties in key societal 

contexts outside of clinical settings. Therefore, the researchers observed a noticeable decrease in the children’s social 

abilities and learning difficulties during their work in education and interactions with them. Previous studies have also 

demonstrated the significance of training programs in enhancing the SSs of these children. These programs aim to 

improve communication and social interaction and comprehend social cues, emotions, and other essential social skills 



Emerging Science Journal | Vol. 6, Special Issue , 2023 

Page | 138 

required for adapting to society. The objective of the present study is to confirm the efficacy of a training program 

designed for children with learning difficulties and to assess the degree of progress they might achieve as a result. The 

current study addresses the following issue: How effective is the training program in enhancing children’s social skills 

with learning difficulties? More specifically, the current research aims to confirm the following hypothesis: 

 The training program will enhance the social skills of elementary school children with learning difficulties in the 

UAE. 

 The experimental group will exhibit significantly higher scores on the social skills assessment scale after 

completing the program than before, as measured by the post-test. 

 The experimental group's scores will show significantly greater improvement than those of the control group from 

the pretest to the post-test following the training program. 

 The post-measurement test will indicate enhanced social skills among the children in the experimental group of 

the training program, irrespective of age and gender. 

2- Methods and Procedures 

2-1- Study Design 

The study utilized a quasi-experimental design where the independent variable was the training program, and the 

dependent variable was the enhancement of social skills. 

2-2- Study Location 

The study was carried out at the two primary public schools in Al Ain, United Arab Emirates (School A for boys and 

School B for girls). In the UAE, Primary or Elementary schools are referred to as the first and Second Cycles. First Cycle 

(grade 1–grade 4; ages 6–9 years); and Second Cycle (grade 5–grade 8; ages 10–14 years). High Schools are referred to 

as the third Cycle (grades 8–12)*. It is important to note that public schools in the United Arab Emirates separate boys 

from girls starting the second cycle due to cultural and religious issues. School A had a total of 645 male students, and 

school B had a total of 460 female students. Both Schools were implementing inclusive education at the time of the study 

and had resource rooms for students with learning disabilities/difficulties, and students diagnosed with ADHD. There 

were 32 students diagnosed with learning disabilities and receiving special education services in school A (4.97%), and 

55 students diagnosed with learning disabilities and receiving special education services in school B (11.96%). Both 

schools are affiliated with the College of Education, Humanities, and Social Sciences (CoEHSS) at Al Ain University.  

Students perform their practicum course in those schools in addition to other schools. In addition, a memorandum of 

understanding was signed between schools in Al Ain and CoEHSS, which includes conducting research in schools to 

enhance educational services for students. Faculty members, in turn, conduct workshops and seminars at those schools 

as part of the professional development for teachers. All public elementary schools in the UAE admit students ages 9–

13, and all students undergo diagnostic testing at the entry level to determine those who require additional diagnosis and 

who are eligible to receive special education services. The procedures set forth by the Ministry of Education for the 

identification of disabilities are: "When a student who is not enrolled in any special education program experiences 

learning or behavior difficulties or has sensory, medical, or physical needs, the student may be referred by a parent, 

school personnel, or community organization for a comprehensive evaluation to determine his eligibility for special 

education programs and services†". Each school has several teachers working with students with disabilities in the 

resource room: the special education teacher, the psychologist, and the sociologist. Each of those teachers provides 

services based on the needs of each student that are identified in his/her Individualized Education Program (IEP). 

2-3- Facilities in the Resource Room 

All teachers working in the resource room reported that they use all the resources that are provided by the Ministry 

of Education for Inclusive Education nationwide and adapt resources as needed to meet the individual needs of their 

students. All resource rooms are provided with teaching aids such as charts, pictures, laptops, data shows, and graphs. 

All teachers had a bachelor's degree in their field of study from local universities, and they were all Emirati Nationals. 

2-4- Participants 

Acknowledgments During the period of time spent conducting the study, there were a total of 87 students with 

learning disabilities receiving special education services in the resource room in both schools. A total of 33 students out 

of the 87 (37.9%) had SS problems, and they were targeted to participate in the study. Consent letters were sent to the 

                                                           
* https://www.moe.gov.ae/ 

† https://www.moe.gov.ae/Ar/Legislation/Documents/English%20Side%20Final.pdf 
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guardians of those students, assuring them anonymity in participating in the study; only 24 guardians agreed that their 

children participate, with a return rate of 72.7%. During the first week of the study, two students took leave of absence 

due to health issues, and only 22 students participated in the study. 12 of those participants were in school A, and 10 

were in school B. The researchers decided to eliminate two participants from school A with the fewest SS problems in 

order to make the number of both the experimental and control groups equal. The final participants were 10 male students 

in school A and 10 female students in school B. All participants were in 5th grade, and their ages ranged from 10.3 to 

14.6 years. In addition, all participants were from the same neighborhood and had similar socio-economic backgrounds. 

2-5- Measures 

2-5-1- Emotional and Social Skills Scale 

The researchers utilized the [44] Emotional and Social Skills Scale, which comprises 20 items designed to assess the 

emotional and SS required by students with learning disabilities enrolled in resource rooms. This scale was deemed 

suitable for the current study because it integrates emotional and social skills, which are interconnected. To ensure the 

validity and reliability of the scale, Obeidat [44] initially presented it in its original form to eight special education 

experts, who evaluated its appropriateness and the importance of emotional and social skills and suggested modifications. 

The scale, originally consisting of 51 items, was then reduced to 20 items based on the experts' feedback and was rated 

on a three-point scale (always, sometimes, and rarely). 

The researchers further validated the scale by presenting it to ten specialists in learning difficulties, who suggested 

minor modifications based on their observations. The scale's stability was tested through the application of Pearson's 

equation, resulting in a coefficient of 0.86, and the stability coefficient was obtained through test-retest methods, which 

involved 25 male and female students with learning difficulties from Irbid governorate, representing an acceptable 

percentage (80%) for this study's purposes. 

2-5-2- Level of Social Skills 

To evaluate the level of social skills of the sample children, a social skills assessment scale was employed, which 

was developed by the researchers. The findings of the assessment scale demonstrated that the degree of social skills 

deficits among both the experimental and control groups' children ranged from 32 to 44 points, with an average of 38 

points. This highlights that the sample children were experiencing a significant decline in their social skills level. To 

ensure equivalence between the two groups' results in terms of their social skills level, the non-parametric Mann-Whitney 

statistical method was utilized, and the outcomes are presented in the table below (Table 1). 

Table 1. Equivalence of experimental and control group children in terms of level of social skills (n=20) 

Sample N Average ranks Total u-value z-value Sig 

Experimental group 10 10.60 106 
42 -0.60 - 

Control group 10 10.40 104 

2-5-3- Social Skills Assessment Scale 

The tools used in this study included a social skills assessment scale designed specifically for children with learning 

difficulties, which was developed by the researchers. Social skills refer to a set of abilities that enable children to 

effectively interact with others and society. These skills include communication, cooperation, social integration, 

problem-solving, emotional regulation, and others. The assessment scale consisted of 24 statements that were organized 

into three dimensions based on previous research and theoretical frameworks. The first dimension, communication, 

included eight statements. The second dimension, social interaction, also included eight statements. Finally, the 

emotional regulation dimension included eight statements. 

2-5-4- Validity 

The researchers presented the scale to eight experts who are members of the teaching staff in the special education 

and mental health fields to assess the validity of the scale items and their ability to measure the intended variables. The 

researchers incorporated feedback and suggestions from the experts and made the necessary modifications. The experts' 

agreement percentages on the scale items varied from 82% to 100%, indicating that all scale items were appropriate, 

resulting in a total of 24 items on the scale. 

2-5-5- Reliability 

The scale's reliability was assessed using two methods: 

 The split-half method, which produced a reliability coefficient of 0.86, indicating high reliability. 

 Cronbach's alpha coefficient, which resulted in a reliability coefficient of 0.83, also indicating high reliability. 
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2-5-6- Internal Consistency 

To determine the internal consistency of the scale, correlation coefficients were calculated between each dimension 

of the scale and the total score. The resulting table displays the internal consistency of each dimension of the scale. Table 

2 indicates that all correlation coefficients between each of the three main dimensions of the scale and the total score are 

significant at the 0.01 level. This demonstrates that the dimensions of the scale are coherent and possess a strong 

structure. As a result, we can confidently use this scale to measure the variables in the study sample. 

Table 2. Internal Consistency of the Dimensions of the Social Skills Assessment Scale for Children with Learning Disabilities 

Dimension Correlation Coefficient Sig 

Communication 0.842 0.01 

Social Interaction 0.782 0.01 

Emotional Regulation 0.813 0.01 

The Training Program (Prepared by The researchers): 

 Program Objective: 

The primary aim of the program is to enhance the social skills of primary school children with learning difficulties 

at UAE Elementary Schools. 

 Program Philosophy: 

The program philosophy is grounded in behavior therapy and its theoretical principles and techniques. Behavior 

therapy employs positive reinforcement and rewards to encourage the repetition of desirable behavior. 

 Training Program Sessions: 

The training program for children consists of a total of 15 sessions, which are divided into two parts. The first part 

comprises four introductory sessions for teachers of children with learning difficulties. The second part consists of 

11 training sessions for the children with learning difficulties to teach them the program's activities. Each session 

covers specific topics, goals, and a predetermined timeframe. 

2-5-7- Study Procedure 

The study took place between September 2022 and November 2022. Before the beginning of the intervention 

program, the researchers reviewed the files of each student and held meetings with their teachers to determine the areas 

of deficit in social skills the students had. The three dimensions mentioned above were agreed upon by researchers and 

the teachers who were teaching those students in the resource room. The intervention program was administered in the 

resource room three times a week (three sessions), each session lasting 40 minutes. Each session consisted of a written 

scenario and guidelines on how to work with the students. The program also included man-made activities through which 

students were able to share their newly acquired social skills with one another. 

2-5-8- Approvals of Conducting the Study 

The researchers obtained approval to conduct the study from the schools as part of the agreement under the MOUs 

signed between the schools and the College of Education, Humanities, and Social Sciences at Al Ain University. In 

addition, approvals were obtained from the guardians of the participants by sending them a consent letter explaining the 

objective of the study, the process through which the study will be administered, and a letter assuring them of the 

anonymity of their children's participation. 

3- Results 

The initial hypothesis suggests that there are significant statistical variations between the mean scores of the 

experimental group's children prior to implementing the program and the average ranks of their scores on the social skills 

assessment scale following program implementation. To confirm this hypothesis, the researchers utilized the non-

parametric statistical method and the Wilcoxon test to compare the pre-program scores of the experimental group's 

children with their post-program scores on the social skills assessment scale. Table 3 highlights the findings regarding 

the significance of the differences between pre- and post-measurements. 

As shown in the preceding table, there are statistically noteworthy variances between the average scores of the 

children in the experimental group on the social skills assessment scale before and after participating in the program. 

Specifically, the post-measurement mean ranks of positive scores were significantly higher than those of negative scores, 

confirming the study's first hypothesis. 
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Table 3. outlines the variations in mean scores of the group of children who participated in the program for developing social skills 

Sample Results of pre and post N Average Ranks Sum of ranks z-value Sig 

Experimental 

Negative ranks 0 - - 

-2.94 Not 
Positive ranks 10 5.4 54 

Equal ranks 0 - - 

Total 10   

The second hypothesis asserts the presence of noteworthy disparities between the mean scores of the experimental 

group's children and the mean ranks of the control group's children on the social skills assessment scale, subsequent to 

the program's completion. To examine this hypothesis, the researchers utilized the non-parametric Mann-Whitney 

statistical technique to compare the average scores of both groups post-program implementation and to ascertain the 

magnitude of any differences. The researchers' discoveries on this matter are presented in Table 4. 

Table 4. Significance of variances between the average scores of the experimental and control groups 

Sample N Average rank Total rank u-value z-value sig 

Experimental 10 16.5 165 
0 -3.84 0.01 

Control 10 5.4 54 

Table 3 reveals significant statistical disparities between the mean ranks of the experimental group and the control 

group's scores on the social skills assessment scale after program completion. Precisely, the mean ranks of the 

experimental group's scores were significantly higher than those of the control group, which validates the study's second 

hypothesis. 

The third hypothesis suggests that there are no significant differences between the mean ranks of the experimental 

group's scores on the social skills assessment scale during the post-measurement and the follow-up measurement after 

two weeks of program completion. To examine this hypothesis, the researchers utilized the non-parametric Wilcoxon 

statistical technique to compare the mean scores of the experimental group post-program completion with the mean ranks 

of the same group's scores on the social skills assessment scale two weeks later. The aim was to determine the magnitude 

of any variations between the post- and follow-up measurements. Table 5 displays the findings. 

Table 5. Statistical significance of variances between the mean scores of the experimental group children, on the social skills 

assessment scale in the post and follow-up measurements after two weeks of completing the program designed to improve 

their social skills. 

Sample Results of pre and post N Average Ranks Sum of ranks z-value Sig 

Experimental 

Negative ranks 1 2.5 2.5 

-1 Not 
Positive ranks 3 2..5 7.5 

Equal ranks 6 - - 

Total 10   

According to the previous table, there were no statistically significant differences between the mean ranks of scores 

for the experimental group children before and after one month of applying the program on the social skills assessment 

scale. This supports the third hypothesis of the study. 

4- Discussion 

The results of the study showed that there was an effect of the training program on the development of social skills 

in students with learning difficulties in UAE elementary schools. This indicates that the training program was effective 

and highly efficient in developing the social skills of students with learning difficulties, as evidenced by the improvement 

that occurred in the experimental group. Moreover, it can be learned that these life skills and others can be learned if 

suitable means, methods, and strategies are provided. The researchers attribute this result to the fact that the training 

program contributed to linking learning with work and provided opportunities for positive interaction among students 

through organized interaction. It enabled students to engage in speaking, listening, reading, writing, and developing team 

spirit, which helped in developing the social skills of students with learning difficulties and made them more capable of 

communicating with others. 

The researchers attribute the improvement in social skills to the success of the training program because the skills 

that were presented to the students in the sessions met the needs of students with learning difficulties in their social 

interactions with others. Additionally, the students felt that these skills were necessary for their lives, which increased 

their mastery of them. Moreover, the responsibility for training and practicing social skills at home rested on the students 
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themselves, which made them responsible for mastering these skills. In addition, the comfortable classroom atmosphere 

in which the students with learning difficulties felt free, safe, and fearless gave them the freedom to express their ideas 

and allowed them to collaborate and interact socially with their peers. This increased their confidence, respect, 

cooperation, and positive interaction among groups and individuals. This was confirmed by Al Hammouri & Al Basheer 

[3] and Hadi et al. [46] in their studies, where they emphasized the importance of teaching children with learning 

difficulties nonverbal communication, interpreting self-feelings, and enabling them to learn social and emotional skills. 

This result is consistent with previous studies that have indicated the effectiveness of social skills training programs 

in improving self-concept, social competence, interaction, and engagement with others, such as Al Hammouri & Al 

Basheer [45], Hadi et al. [46], and Khalil et al. [47], each of which demonstrated the effectiveness of the developed 

training program in improving and developing social skills in students with learning difficulties. This result is also 

consistent with the Al-Natour et al. [48] study, which demonstrated the effectiveness of the training program on social 

skills in students with learning difficulties in terms of improving self-concept and social competence, as well as the Al-

Natour et al. [48] study, which indicated a tangible improvement in social skills among the experimental group. The 

results of the study also agree with many Arab studies conducted in this field, such as the Saiegh-Haddad [49] study, 

which demonstrated the effectiveness of the program in developing self-concept, self-confidence, and social skills in 

students with learning difficulties. They also agree with the results obtained by Khalil et al. [47] regarding the 

effectiveness of the reinforcement-based training program and learning by modeling in developing social skills in 

students with learning difficulties. Similarly, they are consistent with the results obtained by Chaidi & Drigas [50], who 

were able to develop social and emotional skills through a peer-based training program. 

The study found that there were significant differences in the mean ranks of scores on the social skills assessment 

scale for the experimental group before and after the program. Specifically, the post-measurement scores showed an 

improvement in social skills after the program was implemented. This comparison between pre- and post-measurements 

allowed for a demonstration of the program's effectiveness in improving the social skills of children in the experimental 

group. The significant differences in mean scores also indicate that the program achieved its goals. These results are 

consistent with those found in the studies conducted by Al Hammouri & Al Basheer [45] and Conrad et al. [51]. 

The study yielded notable statistical variations in the mean scores of the experimental group relative to the control 

group post-program implementation. The disparities signify an improvement in the social skills of the experimental 

group compared to the control group, thereby validating the efficacy of the training program as an intervention for 

children encountering social difficulties in comparable school settings. These findings are consistent with the outcomes 

of the Al Hammouri & Al Basheer [45] investigation. 

The investigation revealed no distinctions between the mean ranks of scores for the experimental group on the social 

skills assessment scale during the post-measurement and follow-up measurements. This observation implies that the 

program's beneficial effects endured over time, indicating that the intervention has the potential to generate enduring 

advantages for children with learning difficulties, which could contribute to their social and academic accomplishments. 

These findings are in line with the outcomes of studies conducted by Al-Natour et al. [48] and Khalil et al. [47]. 

The study's results indicate that the training program was successful in enhancing the social skills of children with 

learning disabilities. This success can be attributed to the program's ability to provide an effective intervention for 

socially challenged children, with positive effects that persist over time. These findings underscore the importance of 

providing training programs for children with learning disabilities to improve their social skills, which could lead to 

better academic performance and increased social inclusion in the long term. The researchers believe that this study 

provides compelling evidence of the program's effectiveness in helping children with learning difficulties who struggle 

with low social skills. 

5- Conclusion 

The present study utilized the social skills assessment scale for the evaluation of social skills and an intervention 

program to enhance the social skills of children with disabilities. The results of the present study showed that the training 

program significantly and positively impacted the social skills of these children, with statistically significant disparities 

between the mean ranks of the experimental group and the control group's scores on the social skills assessment scale 

after program completion. This was one of the few studies reporting the benefits of an intervention program on the social 

skill enhancement of children with disabilities in the UAE. Training programs and similar interventions are imperative 

in the general education curricula, both in public and private schools, to improve the social communication skills of 

children with learning difficulties. It is recommended to provide individual training to children with learning disabilities 

on communication skills to achieve better results, as these skills can lead to improved self-confidence and effective 

communication with others. Using the results of this study will be beneficial in developing similar training programs for 

other schools to improve the social skills of children with learning difficulties. Developing teachers' skills is also 

necessary for dealing with children with learning difficulties and enhancing their ability to implement training programs 

aimed at improving their social skills. Working on developing educational resources that are made available to families 

and teachers to support the education of children with learning disabilities and improve their social communication skills 

both at home and at school. 
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